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STUDENTS’ DIFFICULTIES RELATED TO VOCABULARY IN COMPUTER-
MEDIATED COMMUNICATION 
 
Suryo Waskito Kartodinoto 
112014057 
Satya Wacana Christian University, Salatiga 
Abstract 
The development of technology makes computer-mediated 
communication (CMC) a common thing to use nowadays in EFL classes. 
With this condition, different levels of English skills and difficulties 
faced might affect discussion process in CMC. Chapelle (2004) stated 
that CMC might be beneficial. This idea is supported by Budiono (2015) 
which said students can do some strategies to encounter vocabulary 
deficiencies in CMC .This study was aimed to identify the difficulties 
faced by students during online discussion process. In this qualitative, 
Stimulated Recall Protocol was used to analyze the result. In support to 
this, Vocabulary Size Test by Schmitt and Zimmerman (2002), and Jiang 
(2004); also Word Association by Read (1993) were used to categorize 
and reveal the difficulties faced by students. Ten freshmen students of 
Faculty of Language and Arts participated in this research with the help 
of stimulated recall protocol, keystroke loging software application, and 
desktop screen recorder. It was found that most of the students found it 
difficult to translate from their L1 because they need some times to recall 
the correct translation. Furthermore, some students also have limited 
awareness of word derivation. From this study it is concluded that 
students need some improvement in their English skill, especially the 
ones related to vocabulary. 
Keyword: Computer-Mediated Communication (CMC), Vocabulary 
Difficulties, Vocabulary Size Test, Word Association. 
A. INTRODUCTION 
 Internet has become something that nowadays people cannot refuse, especially to 
communicate to each other. A real-time technology provided by internet has made people 
easier to talk to each other through chatting application or what is usually called as computer-
mediated communication (CMC). Some examples of CMC applications are LINE, Facebook 
Messenger, WhatsApp, and BlackBerry Messenger. These applications might lead to the use 
of English as a lingua franca that is commonly used in CMC field (Budiono, 2015). 
According to Oxford & Scarcella (1994) “CMC is reasonably promising because of its 
interactive and social nature”. This statement is supported by Gutiérrez (2005) that said CMC 
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might become an instrument for social interaction and as one of the approaches to transfer 
meaning and starting a social relation with others. 
 From the previous study done by Sykes (2005), CMC is considered as a tool that 
should be used in foreign language curriculum since it is valuable for students because 
pragmatic issues might be addresed. He also found that two-third of his participants had 
improved in their pragmatic competence. From this finding, it can be concluded that CMC 
can be beneficial for students in order to improve their linguistic abilities (i.e. Pragmatic in 
Sykes, 2005). However, in dealing with it students might have several problems for example 
when dealing with vocabulary. According to Mackey (1965)  aprroximately 60.000-100.000 
words must be acquired by college students. This might be one of the problems since not 
every college student have acquired as much as 60.000 words to communicate in L2. Another 
problem that might occur in CMC communication is students’ consciousness of the use of 
function, meaning and collocation in each words inside a sentence (Oxford & Scarcella, 
1994). 
 An example of online discussion use is some teachers in Faculty of Language and 
Arts (FLA) of Universitas Kristen Satya Wacana (UKSW) who use online discussion in their 
course. They might find the same problem encountered by their students. Therefore, this 
study proposed to find students’ difficulties in using CMC as a medium of online discussion, 
especially in dealing with vocabulary. Students of English Language Education program are 
the participants of this study. Hopefully, this study might help teachers and students of FLA 
of UKSW to find problems that occur within the online discussions. 
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B. LITERATURE REVIEW 
Vocabulary difficulties 
 Knowing an L2 word involves not just the ability to recognize it when it is heard and 
seen, or to match it with its native language counterpart, but also being able to use the word 
communicatively in the context of purposeful interaction (Oxford & Scarcella, 1994). From 
this statement it might be concluded that difficulties in using a vocabulary are when people 
find it difficult to know the purpose and the right time to use the word. For Nation (1990) and 
George (1983), lexical knowledge is about the knowledge of form (pronounciation, spelling, 
word derivations), position in grammatical constructions, collocations (co-occurring words), 
functions (frequency and appropriateness), and association. Going deeper in word 
derivations, according to Schmitt and Zimmerman (2002), some people might have limited 
awareness of word derivations. This might be seen when people sometimes use a word but 
with different suffixes or affixes that make the meaning become different. This statement 
might support the last statement when a person has to know the proper time to use that 
particular word. Therefore, to solve the problem of knowing the meaning of a word, Nassaji 
(2004) suggests that students might use some strategies such as identifying strategies, where 
students identify the meaning of the word by repeating the word or the whole sentence to 
know the meaning of the word. Other strategies that student might use are evaluating 
strategy, where students re-check and evaluate their work, also monitoring strategy, where 
students make an explicit judgement of the word based on the indications of the sentence. 
This might also related to translation. Some people found difficulties in speaking or writing 
in English because they are confused on translating the words from their L1 into the target 
language, in this case, English. Jiang (2004) stated that some people already get used to their 
L1 conceptual and lexical systems that might influence the way they translate. Beside that, 
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word association might also become one of the difficulties in knowing L2 words. Regarding 
to Read (1993) there are three types of association which are paradigmatic, syntagmatic, and 
analytic that might cause confussion in people’s mind in using L2. 
Computer mediated Communication 
 December (1996) stated that  CMC is “the process by which people create, exchange, 
and perceive information using networked telecommunications systems that facilitate 
encoding, transmitting, and decoding messages” and it is supported by Jones (1995) that said 
CMC could prove to be an efficient tool in providing more time for speaking practice, 
especially in crowded or teacher-oriented classrooms. As time goes by, CMC has improved 
as the internet and technology also improving. It might be seen from Beatty (2003) who 
stated that CMC is a condition where computer-based discussion might happen without 
involving learning. He inserts that “opportunities for learning are inherently present, 
especially in situations in which learners need to engage in negotiation of meaning with 
native speakers of the target language or even with peers of non-native proficiency”. Chapelle 
(2003) supported this statement by saying that “Technology-mediated tasks, the value posited 
for interaction might be expressed as a means of getting better input, for receiving the 
assistance needed to advance in knowledge and understanding, and for activating deep 
processing of input”. From those statements, it might be concluded that CMC is a beneficial 
tool for students to improve their linguistic ability. Since this study is focusing the use of 
CMC in EFL learning there are also some studies that related CMC in EFL learning. Back in 
2004, Chapelle offers some benefit that people might get from using CMC in learning which 
are “(a) learners may benefit from the practice in the contexts as well; (b) negotiation of 
meaning and focus on form occur in online communication; (c) syntactic, pragmatic, and 
intercultural competence could be developed; and (d) online communication is potentially a 
transformative tool that each learner, depending on his or her own knowledge and agency, 
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can use to construct an identity as a user of the L2 beyond the classroom”. CMC is also a tool 
for social interaction and is “a way to negotiate meaning and to establish social relations with 
others” (Gutiérrez, 2005). Satar & Özdener (2008) also suggest that CMC could prove to be 
an efficient tool in providing more time for speaking practice, especially in crowded or 
teacher-oriented classrooms. Taken from those theories, it might be said that CMC might 
promote students’ EFL learning. 
Vocabulary difficulties in CMC 
 Budiono (2015) has stated some ways for students to solve their vocabulary 
difficulties in CMC. By referring to the L2 linguistic knowledge, asking for help from other 
people and double-check the words students might overcome their  difficulties when doing 
online discussion. From this study, it might be seen that students found some difficulties such 
as forgetting the words they wanted to write so they need to ask some help from other people. 
Since the current study covers vocabulary difficulties faced by students in CMC, it would not 
get into how students overcome the problems but only talking about the problems itself. 
Earlier in 1997, Warschauer conducted a study about activities which are CMC based that 
might promotes collaborative learning. From his study, he found that many –to-many distant 
exchanges via CMC might help students by dividing it into three types long distant 
colaborative project suggested by Sayers (1993). Those types are (a) shared students 
publications such as magazine and newspaper; (b) comparative investigations; (c) folklore 
compendia and oral histories. From this activity might help some students and being 
collaborative through the internet. Another example is hypermedia llinks. Here Warschauer 
suggests that students can work collaboratively by making a role-play or travel guides based 
n the newest information they get from the internet by surfing on the world wide web. From 
his study, it might be concluded that CMC can also promote a collaborative teaching. Going 
forward to 2015, Budiono once did the similar study with what this study is trying to cover. 
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He was talking about communicating strategies during online chatting by Indonesian EFL 
learners in dealing with vocabulary deficiencies. Here, he found that some students who 
encounter a vocabulary deficiencies are doing different things to overcome their problems. 
Some of the students are referring to the L2 linguistic knowledge. They did this because they 
were trying to “cover grammatical comprehension, vocabulary acquisition, and any linguistic 
aspects from that particular language he/she had learned from previous years”. Another way 
to solve their vocabulary deficiencies problem is they self-repair their mistakes because they 
realized that they already made a mistake while writing it. Furthermore, students might also 
ask some help from other people. This might happen when students forgot some particular 
words in English and they asked some people the correct words. The last example is they 
double-checked their work. This might be used when students want to make themselves sure 
that they have write the sentences with the correct grammar. If the researcher might conclude, 
both of the research above were talking about the use of CMC. One study was about the use 
of CMC in identifying vocabulary deficiencies, and the other one was CMC that can 
promotes collaborative learning. Fruthermore, both of this study are also duscussing the use 
of CMC in writing that can be used to find difficulties in each field. This might make CMC 
become an effective tool to promote students’ learning, especially related to language 
learning. It shows that technology might become one of many tools that can promote 
students’ motivation in language learning, since it has some programs or applications that can 
help them in learning progress and unleashed their language learning enthusiasm. 
C. THE STUDY 
Research Question 
 The research question of this study is: What are the problems faced by students 
related to vocabulary in online discussion? 
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Context of the study 
 This study analyzed the problems in CMC faced by students. The problem itself was 
specified into vocabulary problems. This qualitative study took place on Faculty of Language 
and Arts of Satya Wacana Christian University, Salatiga, Central Java, Indonesia, where 
English and online discussions are often used in class. It uses qualitative study, because it 
might take a more in-depth opinion of the participants such as attitudes, behavior and 
experiences (Dawson, 2009). 
Participants 
 The subjects of this study were freshmen students of academic speaking class from 
English Language Education program of Faculty of Language and Arts that hopefully, the 
result of this study was expected to be useful to help students who encounter similar 
problems. Ten first year students from English Language Education program of Faculty of 
Language and Arts of Universitas Kristen Satya Wacana who were involved and chosen by 
random sampling. The research was conducted in the end of their first semester and the 
participants were asked on their opinion and feelings on their first semester. The participants 
were required to use English during the discussion and used the device supported by 
application provided by the researcher 
Instruments of data collection 
Stimulated recall protocol 
 The data were collected using Stimulated Recall Protocol (SRP). SRP “is used to 
explore [speakers’] thought processes (or strategies) at the time of an activity or task. This is 
achieved by asking [speakers] to report those thoughts after they have completed a task or 
activity” (Susan M. Gass, Alison Mackey, 2000). In addition to this, Gass and Mackey also 
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stated that SRP is beneficial to know how knowledge is being organized and how cognitive 
processes, such as retrieval, search and decision making is working. Moreover, Jiménez 
(2007) supported those statement by stating that SRP is a method where participants do not 
need to memorize every part of the interview. He also stated that the use of SRP was 
particullarly useful to identify the avoidance strategies, like when participants knew that they 
made incorrect vocabulary items or grammatical strucutre. 
Keystroke logging software 
 Through Actual Keylogger software people can record the keystroke of the user that 
happen during the discussion. The results of the keystroke functioned as the proof in this 
paper that represents pauses and revises that happened during the online discussions process 
Desktop screen recorder 
 An application named Camtasia Studio 8 was used for the screen recording. The use 
of this software is to record the screen during any process that happen at that time, and save it 
into a video. This was used to know what happened during the discussion process. The result 
of the screen record might be used to interview the participants and to be the incentive for the 
participants. 
Data collection procedure 
 The participants were asked to do an online discussion with their discussion group 
and the interactions were recorded. Participants were asked towork on it from fifteen until 
twenty minutes. LINE messenger applications were used for their discussions. The process of 
the discussion was recorded using desktop screen recorder (Camtasia Studio 8) and the key 
log using keystroke logging software (Actual Keylogger). The result of the discussion was 
formed in a video. After the discussion, the researcher and participants watched the video 
together, and semi-structured interview was conducted to know what happened with students 
during the discussion. The focus of the interview was on pauses and revisions the students 
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made. The final result of the data was transcribed and specified into several groups to 
categorize the difficulties faced by students. 
Data analysis procedure 
 First of all, the data from recording and interview were transcribed, while the 
recording themselves were analyzed from a keystroke logging software (Actual Keylogger). 
From the transcripts, it was found that there were some problems faced by students during the 
discussion process in CMC and it might be related to vocabulary or grammar. Those 
problems were grouped into several categories. Eventually, the researcher was expected to 






Figure 1. An example of chat log from keyloging software 
 
D. FINDINGS AND DISCUSSIONS 
 This part of the study provides the findings and discussions that answered the research 
question. Based on the data collected, there are 140 indicator of difficulties in total. 95 
difficulties are related to grammar, 27 are vocabulary, and 18 are in pragmatics. This study 
only discusses about vocabulary difficulties as it is fewer than grammar. This could happen 
because the participants found more difficulties in grammar than in vocabulary. The research 
shows the findings based on vocabulary size test conducted by Schmitt and Zimmerman 
(2002) and Jiang (2004) (as cited in Ishii & Schmitt, 2009). The result from data collecton 
process shows three major difficulties from ten participants involved in the data collection. 
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Limited Awareness of Derivative Form, L1 Translation, and Word Association are the three 
major categories that were discussed in this section. On the table below, a conclusion can be 
pulled out that “L1 Translation” is the highest dificulties that occured in the research, while 















S1 0 2 1 3 
S2 2 1 0 3 
S3 1 0 0 1 
S4 2 0 1 3 
S5 1 2 1 4 
S6 2 0 1 3 
S7 2 1 1 4 
S8 1 1 0 2 
S9 1 1 0 2 
S10 1 1 0 2 
Total 13 9 5 27 
Total 
percentage 
48.2% 33.3% 18.5% 100% 
Table 1. Summary of Research Findings 
 From Table 1, it can be seen that different difficulties occured during online 
discussion progress. In this table, as mentioned earlier, there are three main vocabulary 
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difficulties shown. The most common difficulties that occured was “L1 Translation”, which 
is up to 48.2% compared with the others. On the other hand, “Word Association” happened to 
be the least difficulties made with only 18.5%, caused by confussion in students’ mind during 
the discussion. As the result, two out of three components are originated from Schmitt & 
Zimmerman (2002) and Jiang (2004) (as cited in Ishii & Schmitt, 2009) which are L1 
Translation, and Limited Awareness of Word Derivation. During the data analysis, it was 
found that there was another difficulty faced by some participants. Therefore, “Word 
Association” based on Read (1993) were added into the table. Beside the additional category 
of difficulties, it is also visible that some participants did not find any difficulties in some 
categories. In addition to this, during the data collection process some participants were 
confident enough in using English that made them somehow fluent in online discussion 
progress. Another reason is that some participants did what so-called “Play Safe” where they 
only discuss easy topics so they would not find difficulties. 
Limited Awareness of Word Derivation 
 The first category that will be discussed is limited awareness of word derivation. 
Derivational happens by adding affix (i.e. morpheme added at the beginning of a word or at 
the end of a word) that can create new nouns, adjectives, verbs, and adverbs (Conrad, 2002). 
Derivation is a part of word family which is defined as “a base word with its inflections and 
derivatives (stimulate + stimulated, stimulates, stimulating, stimulation, stimulant, 
stimulative)” (Schmitt & McCarthy, 1997). The use of word family is to calculate the size of 
vocabularies. In the present research there are some problems related to word family, or to be 
exact, the word derivations. Some participants in this research found it difficult to extract and 
integrate particular words. 






Figure 2. Chatlog from Participant 1 regarding Limited Awareness of Word Derivation 
Here, the participant did a pause and a revision in the last part. She was about to type a word 
“Cheerleading” but then revised it with “Cheerleaders”.  This is one of some examples that 
she found it a little difficult in extracting the words “Cheerleading”. 




Figure 3. Chatlog from Participant 1 regarding Limited Awareness of Word Derivation 
Here, the participant also did a revision on the word “Participate”. She was confused whether 
to type “Participate” or “Participating”, and eventually she revised it with the word “Join” as 
she thought that it made more sense and easier to understood. 
 From the interview conducted after the data collection progress, the interviewee had 
limited awareness of word derivation for their knowledge of the word family that seem 
burdensome since it is essential to produce the use of language (Schmitt & Zimmerman, 
2002). For example, the use of correct grammar rule is somehow important to produce clearer 
meaning of interviewee’s sentence. Not only the use of it, but also suffixes (e.g., –ed, -ing, 
and –s) that are used in almost every verb in English. However, there is no obvious rule on 
how to use correct suffixes, so the interviewee must decide the correct form based on the 
sentence they wanted to say. In this research we can see it in Figure 2 where the interviewee 
was confused whether to use “Cheerleading” or “Cheerleaders”. It can be seen that the 
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interviewee changed the suffix from –ing to –s even though it is grammatically correct, the 
interviewee first confused on using the correct form. 
 Confusion in word derivation can also relate to translation. For example, in Figure 3 it 
can be seen that the interviewee typed “Particip” at the first place. When the researcher 
asked, the interviewee said that she wanted to type “Participate” but then revised it into 
“Join” because in Bahasa Indonesia, participate and join  has the same translation ikut. 
Because of this issue, words in L2 with same semantic information from L1 translation can 
make L2 users difficult to semantically distinguish the L2 words, and use it properly  (Jiang, 
2002). In addition to this, L2 users habit  in using particular words can also affect the way 
they write in English. 
L1 Translation 
 The next category would be the fewest in this research that is translation. Translation 
itself is a process where “a text originally in one language transferred into an equivalent text 
in a different language retaining, as far as possible, the content of the message and the formal 
features and functional roles of the original text” (Bell, 1991). Translations sometimes 
become people’s enemy especially adult L2 users who already get used to their L1 conceptual 
and lexical system, and make them difficult to translate the word directly (Jiang, 2004). 
 For example in Figure 4. there is a case where one of the participants got confused 














Figure 4. Chatlog from Participant 3 regarding L1 Translation 
Here, the participant did pause a bit longer after the word “Amazing”, because he said that he 
got the idea in his mind but confused on how to say it in the target language. However, he did 
some memorizing the word in L1 and then tried to translate it into the L2 and eventually got 
the L2 words. 
 Another example from the same participant might be seen in Figure 5. 
like[Space][BkSp][BkSp][BkSp][BkSp][BkSp]amazing[Shift] 
Figure 5. Chatlog from Participant 3 regarding L1 Translation 
Here, the participants did pause and was about to revise the word “Like”. He was confused 
when he wanted to express his feeling, because he directly translate the word from his L1 and 
he said that it affected the result. 
 The first case happened here might be related to form-meaning mapping of semantic 
transfer in Jiang (2002). If people use L2 often, it might also activate the meaning and syntax 
information of the L1 in their mind.  In other words, there are connections between L2 words 
and its meaning and syntax of the L1 translations (Jiang, 2002). This might make the L2 
words not being mapped into its translation, but directly to its meaning. Therefore, people 
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might directly translate from their L1 by only recalling the meaning of those particular words. 
This is what happened to some participants in this research. 
 According to what happened to the participant, it can be seen from Jiang’s (2004) 
study that this issue that L1 might related to the means of semantization. From Jiang’s study, 
people use some strategies to guess or find the correct translation. One of the strategies is 
interlingual strategy where people apply L1 as a dictionary or sometimes related to word lists 
(Jiang, 2004). If it is seen from the interview conducted, the participant first found the word 
in L1, then directly translates it into the L2. Moreover, when the participant was asked on 
what he would do when he found new words, he said: 
R (Researcher) P (Participant) 
R: Then what would you do after you found the word you have been 
looking for? Would you write it down, or? 
P: Yeah, I will write it down in my book and look for the meaning in 
dictionary. 
 
 This might make him remember the words by memorizing the L1 and make it easier. This 
thing is related to Jiang’s idea about interlingual strategy. 
 It can also be seen in the video that the participant did not take a long time to 
remember the word that he wanted to say. He was sure on his translation, even though he had 
not been using the word for a long time. This is also what Jiang (2004) stated on the 
advantages of interlingual strategy. As it is also stated by Fraser (1999) that a firm semantic 
and linguistic structures that associated with L2 might help L2 users remembering the word 
better since L1 and its semantic structures can be used as “cognitive hook to hang the new 
item”. 
 The second one can be related to Jiang’s (2004) idea on little conceptual or semantic 
development in adult L2 vocabulary acquisition and how the systems of linguistic and the 
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concept from its L1 tangled with the L2 learning process. When the participant wanted to 
translate the word from his L1, he still used the pattern in his L1. At first, he typed a word 
“Like” because the effect of the word “seperti...” in his L1. Eventually, he revised it into a 
word “Amazing”. This happened because when he reconsider on how to translate it correctly, 
he forgot that when it comes to expressing something we do not need “Like” to emphasize it. 
Therefore, he revised it and directly type “Amazing”. This phenomena might happened 
because of students’ L1 concept still tangled when they learn their L2. 
Word Association 
 The next category is word association. There are two definitions of word association 
given by Manning & Schütze (1999)and Schmitt & Meara (1997). Manning and Schütze said 
that word association is “the more general phenomenon of words that are likely to be used in 
the same context.”, while Schmitt and Meara stated that “Word associations are the links that 
connect or relate words in some manner in a person’s mind”. In this category the definition 
used is Meara’s. 
Figure 6. shows an example from one of the participants on word association 
[Shift]It[Space]doesn't[Space]impress[BkSp][BkSp][BkSp][BkSp][BkSp][BkSp][BkSp]e
ntertain[Space]me[Space]at[Space]al[BkSp][BkSp][BkSp][BkSp][BkSp][BkSp]. 
Figure 6. Chatlog from Participant 1 regarding Word Association 
 Here, the participant did pause and revised the word “Impress” to “Entertain”. This 
one looks similar with translation where the participant revises a word that has similar 
meaning. However, Read (1993) made a differentiations of association which mentions  
paradigmatic (“The two words are synonyms or at least similar in meaning, perhaps with one 
being more general than the other”) in it. If we take a look at this type, it can be perceived 
that example in Figure 6 is part of paradigmatic. It can be generalized that “Impress” and 
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“Entertain” has similar meaning, and here she was confused which word she had to use. She 
did a quite long pause until she decided to change it into “Entertain”. 
 
 
Another example comes from other participant in Figure 7. 
like[Space]da[BkSp][BkSp]traditional[Space]dance,[Space]or[Space]singing,[Space]or[S
pace]other 
Figure 7. Chatlog from Participant 4 regarding Word Association 
 In this part the participant also did pause and revised. She wanted to write “Dance” at 
the first place, but then revised it into “Traditional Dance”.  
 
 Figure 7 is part of syntagmatic from Read’s (1993) differentiations where the word 
“Traditional” can also occur together with the word “Dance” that will become “Traditional 
Dance”. On the same hand, it can also be the part of analytic since the participant wanted to 
make the meaning of the words clearer for her chatmate. Although  Greidanus (2001) stated 
that paradigmatic type is more favorable by people to use, it is a little bit shocking to know 
that participant 4 can unconsciously mix syntagmatic and analytic at the same time.  In this 
research also, the researcher could see that sometimes the participants forgot to insert the 
word that should be associated with other particular words. This might be affected by the 
habit of nowadays students who like to send messages whenever a sentence is finished 
without checking it first. 
E. CONCLUSION 
 This part provide the conclusion of the study. The purpose of this study is to reveal 
vocabulary difficulties faced by EFL students in CMC as a media of online discussion, In this 
study, two classifications of Vocabulary Size Test are used to categorize the vocabulary 
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difficulties. The one classification that is quite appealing is that it is not only based on the 
Vocabulary Size Test by Schmitt and Zimmerman (2002), and Jiang (2004); but also 
succeeded in using another classification that is word association. 
 The result of this research shows that students still find it difficult to deal with the 
problem they faced as classified in the research. The one that occur many times is when they 
are dealing with translating words in students’ mind. For example, one of the participants got 
confused to find the correct translation of some words since they have not been exposed to 
the particular words for a long time. This phenomena has affected their capabilities in 
translating words because they needed longer time to think about the correct translation. 
Another difficulty that is found is students’ limited awareness of word derivation. An 
example from this problem is when a student was confused whether to use “Cheerleading” or 
“Cheerleader”, that made them to stop for a moment and think for the correct word based on 
their background knowledge on the use of suffixes. Last but not least, they also found it 
difficult in associating words. The example itself is when a student wanted to say 
“Traditional Dance”. Here the participant did a revision because the participant thought that 
“Traditional Dance” can occur together, that is related to syntagmatic of Read’s (1993) 
differentiation. The results mentioned are probably quite common if it is faced by freshmen 
students, because they did not use English as often as in college. 
 
 From this research, it can be seen that the students need some further guidance to 
develop their vocabulary skill since there are a lot of pauses and revisions were done during 
the process of data collection. In the future, further studies can focus on student’s background 
knowledge in using English, especially vocabulary, for it is esential to communicate, and 
other aspects such as pragmatic and semantic issues might also be analyzed as well. Pairing 
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participants, such as the one that is fluent in English with the one that is not too fluent in 
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